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I n t r od u ct ion   

This was the sixth sit t ing of WGE02 Geography I nvest igat ions and whilst  the 

ent ry rem ains sm all,  the standard of responses seem s to show cont inual 

im provem ent .   The fieldwork in Q3d this series was som ewhat  m ixed.  A 

proport ion of candidates explained their  focused on techniques and 

m ethods, although the m ajorit y were able to link their ideas to the correct  

part  of the enquiry sequence.  Those that  focussed too m uch on data 

collect ion rather than what  they had found produced answers were self-

penalising.  There were also som e very good fieldwork answers which were 

judgem ental and reflect ive and showed som e understanding of reliabilit y 

and accuracy.   Overall however, there cont inues to be a m arked 

im provem ent  over t im e for m any candidates and schools.   

 

I t  should be noted at  this point  however that  the success of this “ fam iliar”  

part  of the fieldwork (Q3)  really does depend on how suitable the fieldwork 

is that  is set -up by the school itself.   Som et im es it ’s sim ply too am bit ious 

and unanswerable, e.g. those students who find them selves invest igat ion 

the im pacts of London’s Crossrail or sim ilar large-scale projects which are, 

as yet , incom plete.  Schools would be well advised to review the 

m anageabilit y and appropriateness of their  fieldwork, part icular ly whether it  

is actually possible to reach a realist ic conclusion give the locat ion, scale 

and data collect ion m ethods. 

  

AS in previous series, m ost  candidates m anaged to answer all quest ions on 

the exam inat ion paper and few ‘blanks’ were encountered. As m ight  be 

expected there was variat ion in the quality of answers but  there were m any 

interest ing and inform ed responses.  

There was a roughly even split  between the physical and hum an opt ions 

(Q4 an Q5) .  

AS a rem inder, schools m ay wish to consider som e general points going 

forward:  

 The paper totals to 60 m arks and candidates were given 90 m inutes 

to com plete the paper. 

 This exam  paper consists of 5 quest ions, with the last  two being 

paired opt ions.  I n m ost  cases each quest ion has been t iered with 

longer, cognit ively higher quest ions at  the end of each sect ion. 

 Quest ions 1 and 2 test  a m ixture of AO1 and AO2 skills, whereas 

quest ion 3 (com pulsory) ,4 (opt ion 1)  and 5 (Opt ion 2)  are based 

largely on fieldwork which is exam ined as an AO3 skill.  

 A not ice that  neither the Sam ple Assessm ent  Mater ials nor the any of 

the live exam inat ion papers have used the com m and word ‘describe’. 

There are few m arks for descript ions, and descript ion should be used 

as a m eans to an end i.e. leading to an explanat ion, not  an end in 

itself.  

 

 

 

 

 

 

 

 



 

OVERALL I MPRESSI ON 

 

The overall im pression given by exam iners was that  the paper has 

discr im inated well between candidates and has proved accessible.  

However, exam iners did provide som e observat ions in term s of candidate 

perform ance which cent res should be m indful in future preparat ion of 

candidates for this exam . These included -  

 Breadth and depth of knowledge and understanding of the unit  

specificat ion varied considerably, even with this sm all sam ple of 

candidates.  There was variat ion especially in knowledge and 

understanding of key theoret ical concepts, part icular ly with respect  to 

som e of the m ore technical physical geography, e.g. geology 

(st ructure)  in Q1aii.    

 Although st im ulus response m aterial was provided som e candidates 

are st ill not  applying their  knowledge accurately or relevant ly.   Many 

candidates st ill have problem s in using evidence direct ly from  the 

resource (an AO2 skill)  in order to be able to generate a successful 

answer.  This rem ains m ore the case in Q4 and Q5, rather than in 

earlier parts of this paper. 

 Som e candidates had a poor knowledge and understanding of the 

fieldwork quest ions, especially Q3d when there was a tendency to 

write generically around fieldwork and their  data collect ion 

experiences.  I nstead they need to give explicit  focus on the part  of 

the enquiry pathway that  is being exam ined.  For this quest ion, som e 

failed to get  into the L2 or L3 m ark band as their answers were 

sim ply too sim ple and non-specific in term s of places and outcom es. 

 I n addit ion, there was often a lack of fluency and st ructure in the 

longer answers, m any candidates just  describing and explaining, 

rather than a focus on assessm ent  or evaluat ion when appropriate.  

The AOs rem ain very im portant  for this assessm ent  as in previous 

series. 

 

 

 

QUESTI ON BY QUESTI ON FEEDBACK 

 

Qu est ion  1  had a focus on the Crowded Coasts part  of the specificat ion 

(Topic 2.3) .  As in previous series, these quest ions are about  responding to 

the resources which have been provided, i.e. the coastal zones m ap 

provided.  Rehearsing how to respond to photographs, data and m aps is an 

im portant  skill to encourage prior to taking the exam  (e.g. by using these 

resources as starters at  the beginning of lessons) , allowing candidates to 

deal with features, pat terns, t rends and even anom alies.  Q1aii was overall 

poorly delivered.  There were lots of answers around hard and soft  rocks, 

even explanat ions of concordant  and discordant  headlines. Only a m inority, 

however, were able to explain the link between st ructure ( i.e. joints, 

bedding planes, weaknesses etc)  and its rate or vulnerabilit y to erosion. 

 

Q1b also presented a challenge for several candidates.  Often there was a 

lack of clear understanding about  the sedim ent  cell concept  in term s of 

inputs and outputs etc.  The m ark scheme ident ifies these as AO1.  I t  also 



 

indicates that  these ideas would be part icular ly im portant  in respect  of AO2, 

i.e. the interpretat ion, assessm ent  and judgm ent  ideas. 

 Most  agree the system s approach is a great  help coastal 

m anagers and planners and is a m odern approach 

 Coastal system s are very com plex, and som e would argue that  

the sedim ent  cell concept  is an oversim plificat ion:  tem porally and 

especially spat ially 

 I n reality, som e sedim ent  does get  t ransferred between 

neighbouring cells therefore the ut ilit y of the concept  can be 

quest ioned in term s of helping to understand coastal 

m anagem ent  /  system s approach. 

 Large features like a peninsular are often used as boundaries 

( lit toral dr ift  divides)  between cells form  a “convenience point  of 

view”  rather than and evidence-based system s theory. 

 Lit toral dr ift  divide can occur without  any dram at ic change in the 

shape of the coast  (e.g. in North Norfolk)  and this posit ion 

changes over t im e lim it ing the ut ilit y of the m odel.  

 

Only a few candidates at tem pted an “exam inat ion” , i.e. som e sort  of 

evaluat ive assessm ent .   instead t reat ing m ore of a case-study quest ion, in 

which case their  answers ended up too descript ive.  Once again discordant  

and concordant  coasts were writ ten about , unfortunately providing a 

dist ract ion over the role of a sedim ent  cell and its linkage to a system .   

 

 

Qu est ion  2 ,  by com parison had a focus on the Urban Problem s part  of the 

specificat ion (Topic 2.4) .  Again, this threw up som e sim ilar difficult ies for 

som e candidates as in Q1.   The vast  m ajorit y, however, were able to use 

the photograph resource to ident ify the range of evidence linked to 

regenerat ion. 

2aii was m uch m ore successful than 1aii.   Many candidates were able to 

correct ly contextualise an urban t ransport  solut ion in the context  of a 

nam ed city.  On occasions, som e candidates here provided far too m uch 

detail.   These are not  case-study quest ions, m erely quest ions requir ing a 

stam en of explanat ion linking “ the way” , to how it  has reduced urban air  

pollut ion.  

 

I n Q2b there were som e very good answers which clearly understood waste 

m anagem ent  ident ifying som e of the different  reasons and approaches 

using a clear geographical conceptual fram ework. Most  answers also 

including a valid and, in som e cases, reflect ive com parison between 

developed and developing count r ies. As in previous years, the best  answers 

had 1-2 well-chosen places with a good level of detail,  e.g. support ing data 

/  evidence.   

 

The problem  for m ost  however, which acted as a barr ier to L3, was that  

they failed to assess “how far” .  I n other words, they didn’t  set  waste 

m anagem ent  against  a backdrop of other city problem s such as housing, 

t ransport , health, educat ion etc.   Only a few students stated that  waste 



 

m anagem ent  was for exam ple, less im portant  than urban air  pollut ion.  

Exam iners were not  expect ing too m uch writ ing on a com parat ive 

judgem ent , but  it  would have usefully been included in the conclusion 

allowing access to L3.  Even a short , single sentence, would have provided 

enough evidence for the “Assess” . 

 

Qu est ion  3  was the com pulsory fieldwork quest ion, exam ining the 

fieldwork that  the candidates has done them selves (often term ed “ fam iliar”  

fieldwork) .   

As in previous series, Q3a is usually rooted towards the start  of the enquiry 

sequence.  Many candidates seem ed to st ruggle with linking a theory to 

what  they had done.  I t  is worth bearing in m ind that  exam iners take a wide 

interpretat ion of theories, concepts or even assum pt ions that  could be 

reasonably tested in relat ion to fieldwork.  I ts recom m ended that  cent res 

give m ore thought  to this in preparat ion for future series.   

 

3b was m ost ly well understood, with the m ajority recognising the m eaning 

of “quant itat ive”  in relat ion to pr im ary fieldwork and data collect ion.  Som e 

were self-penalising in term s of not  providing sufficient  developm ent  of 

ideas, therefore get t ing only score 1 or 2 out  of a possible m axim um  of 3.  

 

3c dem onst rated m ixed successes.  Many had good developm ent  of specific 

ideas around sites, although broader locat ions, e.g. part icular towns, areas 

of cit ies or coastal locat ions were less clear.  Again, it s key that  as part  of 

the preparat ion for fieldwork, cent res are encouraged to share the planning 

and decision-m aking process with students so that  they understand both 

the “why”  and the “how” . 

 

Q3d rem ains the longest  quest ion on the paper.  As in previous series there 

were big challenges for som e candidates, who st ill st ruggle with the 

com m and ‘evaluate’.  Even at  AS, this exam  does expect  a good 

understanding of both scient ific m ethod and fieldwork pr inciples.  Yet  a lack 

of awareness of the route to enquiry was often t roubling, especially in the 

context  of an evaluat ion ( reliabilit y and accuracy)  in relat ion to the 

invest igat ion focus.  This was all too often evidenced by candidates 

describing the wrong part  of the enquiry sequence.  The focus for this 

quest ion was on Stage 6 and Stage 7 (pages 69-70)  rather than the design 

and m ethods which are Stage 3-4 (page 69) .  For this quest ion in part icular, 

candidates are st ill finding it  t roublesom e to evaluate, preferr ing instead to 

list  and describe fieldwork techniques and events.  Rem em ber that  the AOs 

are rewarding for this evaluat ion and analysis skill,  rather than the skill of 

( fieldwork)  recall which is character ised by descript ion.   I n Q3 the fieldwork 

quest ions cannot  sim ply be describe, and candidates should be rem inded of 

this.   

As in other series, there was evidence that  candidates were writ ing what  

appeared to be pre- rehearsed responses, which in m any instances were not  

specifically answering the quest ion set .   

 

Qu est ion s 4  an d  5 .   These are the final, parallel opt ional aspects of this 

paper, where candidates can either chose to answer coasts or urban-based 

quest ion.  As in previous series, these were som e of the m ost  successful 



parts of the paper for m any candidates, providing good answers that  were 

detailed and specific and that  m atched the quest ions set .   

As in previous series, Q4a and 5a produced som e excellent  results from  the 

m ajority, being able to offer sensible and well-evidenced r isks from  the 

im ages.  

Q4aii and 5aii were also m ost ly good quality, with the vast  m ajorit y 

m anaging to get  2 or 3 m arks.   The fourth m ark on these sorts of 

quest ions is always going to be m ore challenging since it  involves addit ional 

developm ent  without  int roducing other problem s.  However, a proport ion of 

candidates were successful and provided a well- reasoned and well-

developed set  of ideas linked to the resources provided in Q4 and Q5.  

Q4bi- iii and Q5bi- iii were m ost ly successful showing how these num ber 

skills m ust  have been pract ised allowing confidence in the exam .   Also, the 

plot t ing of the pie chart  was st raight forward for m ost  candidates. 

Rem em ber the m athem at ical skills out lined in Appendix 1.   

Q4c and Q5c were t roublesom e for m any.  Many candidates ident if ied 

problem s with the quest ionnaire itself,  rather than thinking about  the data 

collect ion and sam pling. The m arks schem e provides valid ideas of what  

should have been included.  
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